ANTHONY ITCmECupraghted Ml AR D P OIBRORAW
CIDOLNY <20 1 41 4 | AFPPLLBAYMS CARR




|23

W. W. Norton & Company, Inc. * www.NortonEbooks.com

NINTH EDITION

Anthony Giddens, Mitchell Duneier, Richard P. Appelbaum, and Deborah Carr







INTRODUCTION TO

SOCIOLOGY




RECENT SOCIOLOGY TITLES
FROM W. W. NORTON

Code of the Streets by Elijah Anderson

The Cosmopolitan Canopy by Elijah Anderson

Social Problems, 2nd Edition by Joel Best

A History of Future Cities by Daniel Brook

You May Ask Yourself: An Introduction to Thinking Like a Sociologist, 3rd Edition by Dalton Conley
The Real World: An Introduction to Sociology, 4th Edition by Kerry Ferris and Jill Stein

Essentials of Sociology, 4th Edition by Anthony Giddens, Mitchell Duneier, Richard P. Appelbaum, and
Deborah Carr

Mix It Up: Popular Culture, Mass Media, and Society by David Grazian

The Contexts Reader, 2nd Edition edited by Douglas Hartmann and Christopher Uggen

The Society Pages: Crime and the Punished edited by Douglas Hartmann and Christopher Uggen
The Society Pages: The Social Side of Politics edited by Douglas Hartmann and Christopher Uggen
Doing Race edited by Hazel Rose Markus and Paula M.L. Moya

Readings for Sociology, Tth Edition edited by Garth Massey

Social Construction of Sexuality, 2nd Edition by Stephen Seidman

The Sociology of News, 2nd Edition by Michael Schudson

Sex Matters: The Sexuality and Society Reader, 4th Edition edited by Mindy Stombler, Dawn M. Baunach,
Wendy O. Simonds, Elroi J. Windsor, and Elisabeth O. Burgess

Naked Statistics by Charles Wheelan
Cultural Sociology: An Introductory Reader by Matt Wray
American Society: How It Really Works by Erik Olin Wright and Joel Rogers

To learn more about Norton Sociology, please visit:
wwnorton.com/soc




INTRODUCTION TO

SOCIOLOGY
ou

Anthony Giddens

LONDON SCHOOL OF ECONOMICS

Mitchell Duneier

CITY UNIVERSITY OF NEW YORK—GRADUATE CENTER
PRINCETON UNIVERSITY

Richard P. Appelbaum

UNIVERSITY OF CALIFORNIA,
SANTA BARBARA

Deborah Carr

RUTGERS UNIVERSITY

[P

W. W. NORTON & COMPANY, INC.

New York * London




W. W. NORTON & COMPANY hasbeen independent since its founding in 1923, when William Warder Norton and
Mary D. Herter Norton first published lectures delivered at the People’s Institute, the adult education division of New
York City’s Cooper Union. The firm soon expanded its program beyond the Institute, publishing books by celebrated
academics from America and abroad. By mid-century, the two major pillars of Norton's publishing program—trade
books and college texts—were firmly established. In the 1950s, the Norton family transferred control of the company to
its employees, and today—with a staff of four hundred and a comparable number of trade, college, and professional titles
published each year—W. W. Norton & Company stands as the largest and oldest publishing house owned wholly by its

employees.

Copyright © 2014, 2012, 2009 by Anthony Giddens, Mitchell Duneier, Richard P. Appelbaum, and Deborah Carr
Copyright © 2007, 2005, 2003 by Anthony Giddens, Mitchell Duneier, and Richard P. Appelbaum

Copyright © 2000 by Anthony Giddens and Mitchell Duneier

Copyright © 1996, 1991 by Anthony Giddens

Allrights reserved

Editor: Karl Bakeman

Associate editors: Kate Feighery, Nicole Sawa

Editorial assistants: Alicia Gonzalez-Gross, Lindsey Thomas
Project editors: Amy Weintraub, Sandy Lifland

Senior production manager, College: Benjamin Reynolds
Production supervisor, College: Vanessa Nuttry
Artdirector: Hope Miller Goodell

Book designer: Chin-Yee Lai

Media editor: Eileen Connell

Associate media editor: Laura Musich

Media editorial assistants: Kathryn Young, Cara Folkman
Marketing managers: Natasha Zabohonski, Julia Hall
Composition: Jouve North America

Manufacturing: Courier-Kendallville

Library of Congress Cataloging-in-Publication Data

Giddens, Anthony.
Introduction to sociology / Anthony Giddens, London School of Economics, Mitchell Duneier, City University of New
York-Graduate Center, Princeton University, Richard P. Appelbaum, University of California, Santa Barbara, Deborah
Carr, Rutgers University.—Ninth edition.
pages cm

Includes bibliographical references and index.

ISBN 978-0-393-92219-6 (pbk. : alk. paper)
1. Sociology. I. Title.

HM585.G53 2014

301—dc23 2013033082

1234567890



PREFACE xiii

PART I: THE STUDY OF SOCIOLOGY 1

WHAT IS SOCIOLOGY? 3

BASIC CONCEPTS 5

Social Construction 6 « Social Order 7 « Agency and Structure 8 «

Social Change 8

THE DEVELOPMENT OF SOCIOLOGICAL THINKING 9

Theories and Theoretical Approaches 9 * Neglected Founders 12 « Understanding
the Modern World: The Sociological Debate 13

MODERN THEORETICAL APPROACHES 13

Symbolic Interactionism 13 « Functionalism 14 » Marxism and Class Conflict 15 «
Feminism and Feminist Theory 15 * Rational Choice Theory 15 * Postmodern
Theory 16 « Theoretical Thinking in Sociology 16 * Levels of Analysis:
Microsociology and Macrosociology 18

HOW CAN SOCIOLOGY HELP US? 19

Awareness of Cultural Differences 19 » Assessing the Effects of Policies 19 »
Self-Enlightenment 19 « The Sociologist’s Role 19

ASKING AND ANSWERING SOCIOLOGICAL
QUESTIONS 23

BASIC CONCEPTS 24

1. Defining the Research Problem 25 « 2. Reviewing the Evidence 26

3. Making the Problem Precise 26 * 4. Working Out a Design 26 * 5. Carrying Out
the Research 26 « 6. Interpreting the Results 26 * 7. Reporting the Findings 26
Reality Intrudes! 26

ASKING AND ANSWERING SOCIOLOGICAL QUESTIONS: HISTORICAL
CONTEXT 26

Contents



vi

Contents

ASKING AND ANSWERING SOCIOLOGICAL QUESTIONS TODAY: THE RESEARCH
PROCESS 28

Ethnography 28 « Surveys 30 * Experiments 31 «+ Comparative Historical
Research 33
UNANSWERED QUESTIONS 36

Understanding Cause and Effect of Social Context 36 « Human Subjects and
Ethical Dilemmas 37 « Can We Really Study Human Social Life in a Scientific
Way? 37

PART II: THE INDIVIDUAL AND
SOCIETY 41

CULTURE AND SOCIETY 43

BASIC CONCEPTS 45

Culture and Society 45 « Values and Norms 46 « Material Culture 47 «
Language 47 « Symbols 48 « Speech and Writing 49

THE SOCIOLOGICAL STUDY OF CULTURE 49

Culture and Change: A “Cultural Turn” in Sociology? 49 « Early Human
Culture: Greater Adaptation to Physical Environment 50 ¢ Industrial
Societies 52

RESEARCH TODAY: UNDERSTANDING THE MODERN WORLD 53
The Global South 54 « Contemporary Industrial Societies: Cultural Conformity or
Diversity? 55

UNANSWERED QUESTIONS 59

Nature or Nurture? 59 » Does the Internet Promote a Global Culture? 60 * Does
Globalization Weaken or Strengthen Local Cultures? 62 « How Easily Do Cultures
Change? 62

SOCIALIZATION AND THE LIFE CYCLE 67

BASIC CONCEPTS 69

Agents of Socialization 69 « Identity 72 « Socialization through the Life
Course 73

THEORIES OF SOCIALIZATION 76

G. H. Mead and the Development of Self 77 « Jean Piaget and the Stages of
Cognitive Development 77 * Freud’s Theory 78 « Chodorow’s Theory 79 «
Gilligan’s Theory 80

RESEARCH ON SOCIALIZATION TODAY 80

Women in the Workforce 80 « Early Child Care and Youth Development 81

UNANSWERED QUESTIONS ABOUT SOCIALIZATION 82

Gender Socialization: Reactions of Parents and Adults 82 « Gender
Learning 82 « Storybooks and Television 82 « The Difficulty of Nonsexist Child
Rearing 84 « The Question of Video Games 84



e SOCIAL INTERACTION AND EVERYDAY LIFE IN THE AGE
OF THE INTERNET 89

BASIC CONCEPTS 91

The World As a Stage 91 « Adopting Roles 92 « Audience Segregation 92 «

Civil Inattention 93 « Face, Gestures, and Emotion 94 * Focused and Unfocused
Interaction 95 * Response Cries 97 ¢ Interaction in Time and Space 97 * Clock
Time 97 « Social Life and the Ordering of Space and Time 98

THEORIES OF SOCIAL INTERACTION 98

Erving Goffman 98 « Edward T. Hall—Personal Space 99 * Harold Garfinkel:
Ethnomethodology 99 « Conversation Analysis: Social Rules and Talk 100
CONTEMPORARY RESEARCH ON SOCIAL INTERACTION 101

Interactional Vandalism 101 « Women and Men in Public 103 « Blacks and Whites
in Public 103

UNANSWERED QUESTIONS 104

Impression Management in the Internet Age 104 « The Compulsion of Proximity 104

Q GROUPS, NETWORKS, AND ORGANIZATIONS 111

BASIC CONCEPTS 113
Groups 113 » Conformity 114 « Organizations 115 » Networks 116

THEORIES OF GROUPS, ORGANIZATIONS, AND NETWORKS 117

In-groups and Out-groups 117 « Reference Groups 117 * The Effects of Size 118 «
Bureaucracy 119 * The Control of Time and Space 121 « The Strength of

Weak Ties 122

CONTEMPORARY RESEARCH ON GROUPS AND NETWORKS 123

The “McDonaldization” of Society? 123 « Personal Taste 124 » Obesity 126 «
The Internet as Social Network 127

UNANSWERED QUESTIONS 128

Is Democracy Meaningless in the Face of Increasingly Powerful Bureaucratic
Organizations? 128 « How are Late-Modern Organizations Reinventing
Themselves? 128 « Can the Traditional Organization Survive? 131

0 CONFORMITY, DEVIANCE, AND CRIME 135
BASIC CONCEPTS 137
What Is Deviance? 137 « Norms and Sanctions 137
SOCIETY AND CRIME: SOCIOLOGICAL THEORIES 137
Functionalist Theories 138 « Crime and Anomie: Durkheim and Merton 138
Interactionist Theories 140 « Conflict Theory 141 « Control Theory 141 «
The Theory of Broken Windows 142 « Theoretical Conclusions 142
RESEARCH ON CRIME AND DEVIANCE TODAY 143

“Defining Deviancy Down” 143 + Reporting on Crime and Crime Statistics 144 »
Victims and Perpetrators of Crime 145

UNANSWERED QUESTIONS 150

Are Prisons the Answer? 150 « Situational Crime Prevention 151 « Policing 152 «
Crime and Community 154

Contents  vii



viii

Contents

PART Illl: STRUCTURES OF POWER 159

STRATIFICATION, CLASS, AND INEQUALITY 161

BASIC CONCEPTS 163

Systems of Stratification 163 « Income 164 « Wealth 165 * Education 166 *
Occupation 166 * Class and Lifestyle 166

THEORIES OF STRATIFICATION IN MODERN SOCIETIES 169

Marx: Means of Production and the Analysis of Class 169 *« Weber: Class and
Status 169 » Davis and Moore: The Functions of Stratification 170 * Erik Olin
Wright: Contradictory Class Locations 170 * Annette Laureau on Parenting Styles:
“Concerted Cultivation” versus the “Development of Natural Growth” 171

RESEARCH ON SOCIAL STRATIFICATION TODAY 171

A Contemporary Portrait of the U.S. Class Structure 171 « Social Mobility:
Moving Up and Down the Ladder 175 « Opportunities for Mobility: Who Gets
Ahead? 175 « Downward Mobility 177 « Poverty in the United States 177 « Who
Are the Poor? 179 « Poverty, Race, and Ethnicity 179 *« The Feminization of
Poverty 180 « Children in Poverty 180 * The Elderly in Poverty 181 « A Special
Case of Poverty: Homelessness 181

UNANSWERED QUESTIONS 183

Is Inequality Declining or Increasing in the United States? 183 « Why Are Poverty
Rates Rising in the United States? The Sociological Debate 185 « What Can Be
Done to Combat Poverty? 186 « How Will These Economic Patterns Affect Your
Life? 187

GLOBAL INEQUALITY 191

BASIC CONCEPTS 193

High-Income Countries 193 « Middle-Income Countries 193 « Low-Income
Countries 194

THEORIES OF GLOBAL INEQUALITY 196

Market-Oriented Theories 196 * Dependency Theories 197 « World-Systems
Theory 198 « Global Commodity Chains Theory 199 « Evaluating Theories of
Global Inequality 202

RESEARCH ON GLOBAL INEQUALITY TODAY 202

Health 202 « Hunger, Malnutrition, and Famine 203 « Education and Literacy 204

UNANSWERED QUESTIONS 205

Is Global Poverty Increasing or Decreasing? 205 » What about Inequality between
Countries? 205 » What Does Rapid Globalization Mean for the Future of Global
Inequality? 206

BASIC CONCEPTS 216

Understanding Sex Differences: The Role of Biology 217 = Gender Socialization:
How Gender Differences Are Learned 218 « The Social Construction of Gender:
How We Learn to “Do” Gender 219



SOCIOLOGICAL THEORIES OF GENDER INEQUALITIES 221
Functionalist Approaches 221 « Feminist Theories 223

RESEARCH ON GENDER TODAY: DOCUMENTING AND UNDERSTANDING
GENDERED INEQUALITIES 225

Gendered Inequalities in Education: Unequal Treatment in the Classroom 225 «
Gendered Inequalities in the Workplace 226 « Global Gendered Inequalities

in Economic Well-Being 231 « Gendered Inequalities in the Family: Division of
Household Labor 232 « Gender Inequality in Politics 233

UNANSWERED QUESTIONS: WHY DO GENDERED INEQUALITIES
PERSIST? 234

The Gender Pay Gap: Why Do Women Earn Less Than Men? 234 « Why Are
Women So Often the Targets of Violence? 237

ETHNICITY AND RACE 243

BASIC CONCEPTS 245
Ethnicity 245 « Race 245 « Minority Groups 246 * Racism and Antiracism 246

HISTORICAL PERSPECTIVES ON RACE AND ETHNICITY 249

Ethnic Antagonism: A Historical Perspective 250 ¢ The Rise of Racism 250 «
African Americans in the United States 251 « Latinos in the United States 254 «
Asian Americans 256

RESEARCH ON RACE AND ETHNICITY TODAY 257

Models of Ethnic Integration 257 « Global Migration 257

UNANSWERED QUESTIONS 260

Do New Immigrants Help or Hinder the Nation’s Economy? 260 * Has Real
Progress Been Made Since the Civil Rights Movement of the 1960s? 261 « How
Can Ethnic Conflict Be Reduced? 264

AGING 269

BASIC CONCEPTS 271
The Graying of Society 271 « How Do People Age? 272

GROWING OLD: THEORIES OF AGING 275

The First Generation of Theories: Functionalism 275 « Disengagement
Theory 276 « Activity Theories 276 * The Second Generation of Theories:
Social Conflict 277 « The Third Generation of Theories: Life Course
Perspectives 277

RESEARCH ON AGING IN THE UNITED STATES TODAY 278

Who Are America’s Older Adults? 278 « Poverty 279 « Social Isolation 281 «
Prejudice 283 « Elder Abuse 284 « Health Problems 285 « Lifelong
Learning 286

UNANSWERED QUESTIONS: THE POLITICAL AND ECONOMIC IMPACT OF
POPULATION AGING 286

Do Elderly Americans Get an Unfair Amount of Government Support? 287 « Can
Medicare and Social Security Survive the “Graying” of America? 288 « How Will
Nations of the World Cope with Global Aging? 288

Contents



X

Contents

GOVERNMENT, POLITICAL POWER, AND SOCIAL
MOVEMENTS 295

BASIC CONCEPTS 297

Democracy 297 « The Concept of the State 298

WHO RULES? THEORIES OF DEMOCRACY 300

Democratic Elitism 300 « Pluralist Theories 301 » The Power Elite 302

RECENT RESEARCH ON U.S. POLITICS AND SOCIAL MOVEMENTS 304
Democracy in the United States 304 « The Political Participation of Women 308 «
The Internet and Political Participation 309 « Political and Social Change through
Social Movements 311 « The Nation-State, National Identity, and Globalization 319
UNANSWERED QUESTIONS 320

Why Is Voter Turnout So Low in the United States? 320 « Does the Internet
Promote Democracy? 321 « Is Democracy in Trouble? 322

PART IV: SOCIAL INSTITUTIONS 327

WORK AND ECONOMIC LIFE 329
BASIC CONCEPTS 331

THEORIES OF WORK AND ECONOMIC LIFE 333

Types of Capitalism 333 « Fordism and Scientific Management (Taylorism) 335 «
Post-Fordism 337

CURRENT RESEARCH ON WORK AND ECONOMIC LIFE 342

Corporations and Corporate Power 342 « Transnational Corporations 343 «

The Twenty-First-Century Corporation: Different from Its Twentieth-Century
Counterpart 346 *« Workers and Their Challenges 347

UNANSWERED QUESTIONS 354

Will Automation Make Things Better or Worse for Workers? 354 « What Will the
Economy of the Future Look Like? 358 » How Permanent Is Your Job Likely to
Be? 359

FAMILIES AND INTIMATE RELATIONSHIPS 365
BASIC CONCEPTS 367

THEORETICAL AND HISTORICAL PERSPECTIVES ON THE FAMILY 369
Sociological Theories of the Family 369 « Historical Perspectives on Families 371

RESEARCH ON FAMILIES TODAY 373

Changes in Family Patterns Worldwide 373 « Marriage and the Family in the
United States 374 « The Dark Side of the Family 386

UNANSWERED QUESTIONS 387

Is Cohabitation a Substitute for Marriage? 387 « Does Living Together Help
Reduce the Chances for Divorce? 388 « Do Children Raised by Gay Parents Fare
Differently from Children Raised by Straight Parents? 390 ¢ Are Single People
Less Happy Than Married People? 391



€D EDUCATION 395
BASIC CONCEPTS 398

SOCIOLOGICAL THEORIES OF EDUCATION 398
Assimilation 399 « Credentialism 399 « Hidden Curriculum 399 « Pierre Bourdieu
and Cultural Capital 400

RESEARCH ON EDUCATION TODAY 401

Macrosocial Influences on Student Outcomes: Do Schools and Neighborhoods
Matter? 401 « Cultural and Social-Psychological Influences on Student
Outcomes 406 « Public-Policy Influences on Student Outcomes 408 * Global
Perspectives: Education and Literacy in the Developing World 410 « The Impact
of the Media and Educational Technology on Everyday Life 411

UNANSWERED QUESTIONS 414

Is Intelligence Shaped by Genes or Environment? 414 « |s Homeschooling a
Substitute for Traditional Schooling? 416 «+ Who Benefits from “International
Education”? 416

BASIC CONCEPTS 424

How Sociologists Think about Religion 424 « What Do Sociologists of Religion
Study? 425 « Types of Religious Organizations 425

SOCIOLOGICAL THEORIES OF RELIGION 427

The Classical View 427 « Contemporary Approaches: Religious Economy 430 «
Secularization: The Sociological Debate 431

THE SOCIOLOGY OF RELIGION: CURRENT RESEARCH 432

World Religions 432 « Religion in the United States 436 * New Religious
Movements 440 « Religious Affiliation and Socioeconomic Status 443 « Gender
and Religion 443 « The Global Rise of Religious Nationalism 445

UNANSWERED QUESTIONS 447

Is America Experiencing Secularization or Religious Revival? 448 « How
Resurgent Is Evangelicalism? 448 « Is Religious Violence on the Rise? 450

PART V: SOCIAL CHANGE IN THE MODERN
WORLD 455

@ THE SOCIOLOGY OF THE BODY: HEALTH, ILLNESS, AND
SEXUALITY 457

BASIC CONCEPTS 462

Changing Conceptions of Health, Iliness, and Medicine 462 « Diverse Conceptions
of Human Sexuality 463

THEORIES AND HISTORICAL APPROACHES TO UNDERSTANDING HEALTH,
ILLNESS, AND SEXUALITY 464

Colonialism and the Spread of Disease 464 « Sociological Theories of Health and
lliness 465 « History of Sexuality in Western Culture 468

Contents  Xi



xii

Contents

RESEARCH ON HEALTH, ILLNESS, AND SEXUALITY TODAY 469

Social Patterning of Health and lliness in the United States 470 « Global

Health Inequalities 473 « Contemporary Research on Sexual Behavior 475 «
Reproduction in the Twenty-First Century: Pushing the Limits of Technology 481
UNANSWERED QUESTIONS ON HEALTH, ILLNESS, AND SEXUALITY 483

Does Income Inequality Threaten Health? 483 « Is Alternative Medicine as
Effective as “Traditional” Medicine? 484 « Why Are Eating Disorders a “Women’s”
Problem? 485 - Is Sexual Orientation Inborn or Learned? 487

POPULATION, URBANIZATION, AND THE
ENVIRONMENT 491
BASIC CONCEPTS 493

URBAN SOCIOLOGY: SOME INFLUENTIAL THEORIES 496

The Chicago School 496 « Urban Ecology 496 * Jane Jacobs: “Eyes and Ears
upon the Street” 499 « Urbanism and the Created Environment 500 « Saskia
Sassen: Global Cities 502

RECENT RESEARCH ON POPULATION, URBANIZATION, AND THE
ENVIRONMENT 503

Premodern Cities 503 * Urbanization in the Global South 504 « Challenges
of Urbanization in the Global South 506 * The Rise of the Megalopolis 508 «
Rural, Suburban, and Urban Life in the United States 510 « Urban Renewal
and Gentrification 515 * Population Growth, Urbanization, and Environmental
Challenges 515 * The Environment: A Sociological Issue? 516

UNANSWERED QUESTIONS 522

Explaining Urban Poverty: The Sociological Debate 522 « Will Global Population
Growth Outstrip Resources? 523

GLOBALIZATION IN A CHANGING WORLD 529

BASIC CONCEPTS 531

Social Change 531

CURRENT THEORIES: IS GLOBALIZATION TODAY SOMETHING NEW—OR HAVE
WE SEEN IT ALL BEFORE? 535

The Skeptics 535 * The Hyperglobalizers 535 « The Transformationalists 536 «
Whose View Is Most Nearly Correct? 537

RECENT RESEARCH ON GLOBALIZATION AND SOCIAL CHANGE 537

Factors Contributing to Globalization 538 * The Effect of Globalization on Our
Lives 541 « Globalization and Risk 544 « Globalization and Inequality 547
UNANSWERED QUESTIONS 550

What Comes after Modern Industrial Society? 551 « Is There a Need for Global
Governance? 552

GLOSSARY Al

BIBLIOGRAPHY A12

PHOTO CREDITS A50

INDEX A52

INDEX OF INFOGRAPHICS A66



e wrote this book with the belief that sociology plays a key role in modern intel-

lectual culture and occupies a central place within the social sciences. We have

aimed to write a book that combines classic theories of sociology with empirically
grounded studies and examples from real life that reveal the basic issues of interest to sociolo-
gists today. The book does not bring in overly sophisticated notions; nevertheless, ideas and
findings drawn from the cutting edge of the discipline are incorporated throughout. We hope
itis a fair and nonpartisan treatment; we endeavored to cover the major perspectives in sociol-
ogy and the major findings of contemporary American research in an evenhanded, although
notindiscriminate, way.

MAJOR THEMES

The book is constructed around eight basic themes, each of which helps give the work a dis-
tinctive character. One of the central themes is the micro and macro link. At many points
in the book, we show that interaction in micro-level contexts affects larger, or macro-level,
social processes, and that these macro-level processes influence our day-to-day lives. We
emphasize that one can better understand a social situation by analyzing it at both the micro
and macro levels.

A second theme is that of the world in change. Sociology was born out of the transfor-
mations that wrenched the industrializing social order of the West away from the ways of life
that characterized earlier societies. The world created by these changes is the primary object
of sociological analysis. The pace of social change has continued to accelerate, and it is pos-
sible that we stand on the threshold of transitions as significant as those that occurred in the
late eighteenth and nineteenth centuries. Sociology has prime responsibility for charting the
transformations of the past and grasping the major lines of development taking place today.

Anotherfundamental theme is the globalization of social life. For far too long, sociology
has been dominated by the view that societies can be studied as independent and distinctive
entities. But even in the past, societies never really existed in isolation. In current times, we
can see a clear acceleration in processes of global integration. This is obvious, for example, in
the expansion of international trade across the world, or the use of social media, which played
a key role in recent popular uprisings against repressive governments throughout the Middle
East. The emphasis on globalization also connects closely with the weight given to the interde-
pendence of the industrialized and developing worlds today.

The book also focuses on the importance of comparative study. Sociology cannot be
taught solely by understanding the institutions of any one particular society. Although we
have focused our discussion primarily on the United States, we have balanced it with a
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rich variety of materials drawn from other cultures. These include research carried out in
other Western countries and in Russia and eastern European societies, which are currently
undergoing substantial changes. The book also includes much more material on developing
countries than has been usual in introductory texts. In addition, we strongly emphasize the
relationship between sociology and anthropology, whose concerns often overlap. Given the
close connections that now mesh societies across the world and the virtual disappearance of
traditional social systems, sociology and anthropology have increasingly become indistin-
guishable.

A fifth theme is the necessity of taking a historical approach to sociology. This involves
more than just filling in the historical context within which events occur. One of the most
important developments in sociology over the past few years has been an increasing emphasis
on historical analysis. This should be understood not solely as applying a sociological outlook
to the past but as a way of contributing to our understanding of institutions in the present.
Recent work in historical sociology is discussed throughout the text and provides a framework
for the interpretations offered in the chapters.

Throughout the text, particular attention is given to a sixth theme—issues of social class,
gender, and race. The study of social differentiation is ordinarily regarded as a series of spe-
cific fields within sociology as a whole—and this volume contains chapters that specifically
explore thinking and research on each subject (Chapters 8, 10, and 11, respectively). However,
questions about gender, race, and class relations are so fundamental to sociological analysis
that they cannot simply be considered a subdivision. Thus many chapters contain sections con-
cerned with the ways that multiple sources of social stratification shape the human experience.

A seventh theme is that a strong grasp of sociological research methods is crucial for
understanding the world around us. A strong understanding of how social science research
is conducted is crucial for interpreting and making sense of the many social “facts” that the
mediatrumpet.

The final major theme is the relation between the social and the personal. Sociologi-
cal thinking is a vital help to self-understanding, which in turn can be focused back on an
improved understanding of the social world. Studying sociology should be a liberating experi-
ence: The field enlarges our sympathies and imagination, opens up new perspectives on the
sources of our own behavior, and creates an awareness of cultural settings different from our
own. Insofar as sociological ideas challenge dogma, teach appreciation of cultural variety, and
allow us insight into the working of social institutions, the practice of sociology enhances the
possibilities of human freedom.

ORGANIZATION

We have completely reorganized the ninth edition to include only what students need to mas-
ter the sociological concepts taught in introductory courses. Every chapter now follows the
same structure, making it easier for students to study. Each chapter opens with an attention-
grabbing question that challenges students’ misconceptions about the topic.

Each chapter is broken down into four sections:

1. Basicconcepts

2. Importanttheories

3. Currentresearch

4. Unanswered questions

At the end of each section, students have the opportunity to test themselves with integrated
“Concept Check” quizzes. Furthermore, the ninth edition features new “Big Picture” concept
maps thatintegrate the learningobjectives, key terms, “Concept Checks,” and “Thinking Socio-
logically” activities into a handy one-stop review tool at the end of each chapter.

The chapters follow a sequence designed to help students achieve a progressive mastery
of the different fields of sociology, but we have taken care to ensure that the book can be used
flexibly and will be easy to adapt to the needs of individual courses. Chapters can be deleted or



studied in a different order without much loss. Each has been written as a fairly autonomous
unit, with cross-referencing to other chapters at relevant points.

CHANGES IN THE NINTH EDITION

Chapter 1 begins with an opening question about the college admissions process and leads
into a new discussion of colleges looking for “best graduates” instead of “best students,” or
those who will be successful after graduation. Such students include athletes who may not
have the highest GPAs or SAT scores. We have also added a discussion of Alan Krueger and
Stacey Dale’s 2002 study showing that Ivy League-accepted students who decided on state-
level colleges instead were still very successful, indicating that highly motivated individuals
cando well even without an Ivy League diploma.

Chapter 2: The opening question asks students their view of sociology as a science. There
is a new example about researchers who studied three groups of people: those who were able
to move from high-poverty to low-poverty neighborhoods, those who wanted to but could not,
and those who did not want to move and then stayed. We have added to the discussion of Theda
Skocpol’s States and Social Revolutions. There is a lengthy new discussion of Andreas Wim-
mer’s book Waves of War, which goes against the grain of war history by focusing on hundreds
of lesser-known wars in places such as Latin America instead of only focusing on a few major
European wars. The chapter touches upon the uncomfortable question of social scientists
benefiting at their subjects’ expense. We have updated the statistics for the divorce rate in the
United States.

Chapter 3: We begin the chapter by comparing the use of the Internet by teenagers in Silicon
Valley and in Beijing. There are also new examples of change and conflict as a result of global-
ization, including the global manufacturing of the iPhone and the meaning of headscarves in
the United States, France, and Muslim countries. We have included a discussion of Marx’s,
Weber’s, and Durkheim’s analyses of the emerging industrial society. We have updated expla-
nation of colonialism, introducing the idea of settler colonialism and the distinction between
the “global north” and the “global south.” We have also added a discussion of the ways differ-
ent groups use the Internet, ranging from Saudi Arabia’s Internet censorship to the creation
of digitally linked communities by various subcultures. There is also a new section on China’s
seismic cultural and economic changes in the past few decades.

Chapter 4: We have included Deborah Carr’s research on women’s changing roles in the past
century, which illustrates the tension between older women, who were expected to embrace
traditional gender roles, and their daughters, who are getting advanced degrees, delaying mar-
riage, and having fewer children. Data on Americans who play video games have been updated.
There is a new discussion of “violent video games” in the context of the confession by the per-
petrator of the July 2011 massacre of 77 people in Norway.

Chapter 5: We have updated statistics on young people’s use of social media for information,
in particular noting that 48 percent of young people get news from Facebook.

Chapter 6: The opening story about West Point has been revised as has the discussion of
Nicholas Christakis and James Fowler’s 2007 obesity study. There are also updated data on
the savings resulting from telecommuting.

Chapter 7: An opening question about homeless people, drug addicts, and gang members
immediately challenges students about the stereotypes of these groups as deviant. We also
expand on Chapter 2’s discussion of Alice Goffman’s “On the Run” article about the effects of
police officers’ use of homes, hospitals, and family members to catch suspected criminals. We
have also updated statistics on the death penalty in the United States, as well as discussing
Americans’ opinions toward capital punishment.
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Chapter 8: This chapter has been extensively edited to incorporate the Great Recession of
2008, starting with the opening question. Statistics have been added or updated on household
assets by race, Americans’ net worth, class, consumer debt, student debt, intergenerational
mobility, education, job prospects, and other socioeconomic factors that were affected by the
Great Recession. We have expanded the section on homelessness to include data on veterans.
Annette Lareau’s 2003 book, Unequal Childhoods, is also examined in this chapter.

Chapter 9: This chapter includes a new section on global poverty statistics, including a dis-
cussion of how China’s economic boom has lifted so many Chinese out of poverty that China
is now considered a middle-income country. We also discuss newly industrializing economies
in East Asia that are a significant part of shaping what Fareed Zakaria calls a “post-American
world.” There are updated statistics throughout this chapter—on GNI, poverty, manufactur-
ing, transnational companies, and more.

Chapter 10: We have added new statistics on women in national legislatures around the
world. We have alsoincluded updated discussions of issues such as the pay gap, sex segregation
in the workforce, female executives, sexual harassment, and global violence against women.

Chapter 11: Reflecting the rapidly shifting racial dynamics in the United States today, sev-
eral statistics in this chapter have been updated, including immigration rates to the United
States by race and ethnicity, poverty data by race, the education level of immigrants, Asian
Americanrates of intermarriage, and the effects of immigration on the U.S. economy.

Chapter 12 has been significantly updated to reflect how the Great Recession has affected
seniors’ finances and well-being. We have incorporated several studies on quality of life:
Rebecca Levy’s 2002 study of how positive and negative attitudes affect lifespan; Luo et al’s
2011researchinto discriminatory treatment and its effects on physical and mental health; and
Findsen and Formosa’s 2011 study on the importance of older adults engaging in lifelong edu-
cational activities. We have included new data on Social Security and Medicare, as well as dis-
cussing Americans’ opinions toward the two programs. We have also expanded the analysis of
the global experience of aging and how traditional bonds of caring for the elderly are fraying
under globalization and the recession.

Chapter 13 begins by asking students how many countries are “free,” as determined by their
citizens enjoying rights and liberties Americans may take for granted. We have incorporated
several recent current events into this chapter, such as Occupy Wall Street, the Arab Spring,
and Kony 2012. There are updated statistics for the percentage of female voters and heads of
state around the world, and for global Internet usage by race, age, education, and wealth.

Chapter 14 contains several updates about employment issues and the future of work, includ-
ing the opening question about the Taiwanese firm Pou Chen, which is a company that makes
several popular brands of athletic shoes. We have also presented recent data about housework,
volunteering, financial firms, the rise of Chinese corporations on the global stage, and how unions
are responding to outsourcing by focusing on occupations that cannot be exported. We have
included a discussion of how Chinese companies are turning to automation in response to rising
labor costs and bad publicity concerning labor conditions in that country. There are new issues
throughout the chapter as a result of the Great Recession, such as questions about part-time
work, longer unemployment, and more flexible (and more insecure) jobs and working conditions.

Chapter 15: We have significantly expanded the sections on two highly debated issues: the
well-being of children raised by parents of the same sex, and people who live alone. We have
also updated several statistics throughout the chapter, including rates for marriage, child-
birth, and cohabitation by race and ethnicity, class, and sexual orientation.

Chapter 16: This chapter contains updated references—for example, on high school dropout
rates and international college students. We have included recent developments in the section



on No Child Left Behind, including President Obama’s NCLB waivers to certain states
and the administration’s program Race to the Top. There is a new section on home-
schooling and how wealth, single- or two-parent households, and race influence which
families choose to homeschool their children.

Chapter 17: There is new or updated information on religious believers worldwide,
Americans unaffiliated with any religion, and the religion of immigrants to the United
States. We have expanded the section on the rise of evangelicalism in Africa, the Middle
East, Latin America, and parts of Asia. The chapter concludes with a new section “Is
Religious Violence on the Rise?,” which discusses Mark Juergensmeyer’s analysis of the
reasons for religious violence, the religious fanaticism of Timothy McVeigh and Osama
bin Laden, and the attitudes of people in Muslim countries toward foreign technology and
culture, which make their lives better but also lead to loss of traditional ways of life.

Chapter 18: We have updated statistics on Americans who are overweight and obese
by race and age, the most hazardous and fatal jobs in the United States, and race-based
inequalities in health and crime. We have included new references to Hui Zheng’s
2012 study on whether income inequality in the United States affects poor health and
mortality.

Chapter 19: There are updated statistics for global population projections, what coun-
tries will experience increases in urban dwellers, the rural-urban trends of the United
States, urban poverty, and food and water shortages. We mention recent concerns over
nuclear power plants, such as Japan’s Fukushima plant and Germany’s decision to
phase out nuclear power by 2020, and update our discussion of Paul Ehrlich’s Malthu-
sian predictions.

Chapter 20: This chapter includes new discussions of globalization, including the phe-
nomenal success of Avatar, and Erik Olin Wright's 2012 American Sociologist Asso-
ciation address focusing on egalitarian reforms. There are also updated statistics for
genetically modified foods, the global film industry, free trade, and the extreme concen-
tration of wealth and resources.
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RESOURCES FOR STUDENTS AND INSTRUCTORS

For Students

Everyday Sociology Blog
everydaysociologyblog.com

Designed for a general audience, the Everyday Sociology blog is an exciting and unique online
forum that encourages visitors to actively explore sociology’s relevance to popular culture,
mass media, and everyday life. Moderated by Karen Sternheimer (University of Southern



California), the blog features postings on topical subjects, video interviews with well-
known sociologists, and contributions from special guests during the academic year.

Contributors include: Sally Raskoff (Los Angeles Valley College), Peter Kaufman
(SUNY New Paltz), and Jon Wynn (University of Massachusetts Amherst).

Ebooks
wwnortonebooks.com

An affordable and convenient alternative, Norton eBooks retain the content and design
of the print book and allow students to highlight and take notes with ease, print out
chapters as needed, and search the text. Norton eBooks are available online and as
downloadable PDFs. They can be purchased directly from the Norton website or with a
registration folder that can be sold in bookstores.

For Instructors
Sociology in Practice DVDs

These four DVDs contain more than 12 hours of video clips drawn from documentaries
by independent filmmakers. The Sociology in Practice DVD series has been expanded to
include a new DVD of documentary clips on the family. The DVDs are ideal for initiat-
ing classroom discussion and encouraging students to apply sociological concepts to
popular and real-world issues. The clips are also offered in streaming versions in Norton
coursepacks. Each streamed clip is accompanied by a quiz, exercise, or activity.

Instructor Resource Disc

Available in downloadable file and CD-ROM formats, this helpful classroom presenta-
tion tool includes:

+ Enhanced Lecture PowerPoints featuring a suggested classroom lecture
script in the notes field that will be particularly helpful to first-time teachers.
While the slides are easy to customize, they are also a “lecture-ready” solution for
instructors who have limited preparation time.

« “Clicker” questions for each PowerPoint chapter, which enable instructors to
incorporate classroom response systems into their lectures.

+ ArtPowerPoints featuring photographs and drawn figures from the text.

Testbank

Written by Sara Raley (McDaniel), Marion Hughes (Towson), Whitney Garcia (Towson),
and Stephanie Arnett (Tulane), the testbank for the ninth edition is designed to help
instructors prepare exams. It has been extensively revised to reflect the new edition’s
updates and toconformto Bloom’s taxonomy of learning objectives. Each chapterincludes
approximately 100 questions. In addition to Bloom’s taxonomy, each question is tagged
with metadata placing it in the context of the chapter and a difficulty level, making it easy
to construct tests that are meaningful and diagnostic. It is available online, in paperback,
on CD-ROM, and in ExamView format.

Interactive Instructor’s Guide

We are proud to introduce with the ninth edition the Interactive Instructor’s Guide,
which was written by Kathleen Doherty. This guide makes lecture development easy
with an array of teaching resources that can be searched and browsed according to a
number of criteria. Resources include chapter outlines and summaries; lecture ideas;
discussion questions; recommended readings, videos, and website; DVD and YouTube
exercises with streaming video; and new Service Learning Exercises. Itisavailable atno
cost to instructors only, who can also subscribe to a mailing list to be notified of periodic
updates and new content.
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Coursepacks

(available for free download at wwnorton.com/instructors; BB/WebCT,
Angel, Desire2Learn, Moodle, and other Learning Management Systems)

Available at no cost to professors or students, Norton coursepacks for online or hybrid courses
are available in a variety of formats, including all versions of Blackboard and WebCT. With just
asimple download from our Instructor Resources page, instructors can bring high-quality Nor-
ton digital media into a new or existing online course (no extra student passwords required),
and it’s theirs to keep forever.

The coursepacks are organized around the big concepts in each chapter. They offer an
extensive array of materials, including:

+ afive- to seven-question pretest that allows instructors to gauge student knowledge of
key concepts and tailor lectures and assignments accordingly;

» interactive activities and assessments focused on the big concepts;

+ NEW! Analyzing the Data multiple-choice quizzes on key charts and graphs (one to
three per chapter);

» exercises that allow students to work with 2010 Census and Community Survey data;

«  a“Writing about Sociology” section that includes practice activities and assessments;

» select readings from the previous edition with exercises and discussion questions;

» Sociology in Practice DVD activities that include multiple-choice assessments that con-
nect each clip to key sociological concepts (select clips only); and

» abank of discussion forum questions.



THE STUDY OF SOCIOLOGY

We live in a world today that is increasingly complex. What makes this possible? Why
are the conditions of our lives so different from those of earlier times? How will our lives
change in the future? To what extent are things that seem natural actually socially con-
structed? Does the individual matter? These types of questions led to the study of soci-
ology. As you read this text, you will encounter examples from different people’s lives
that will help answer these important questions.

In Chapter 1, we explore the scope of sociology and learn what insights the field can
bring, such as the development of a global perspective and an understanding of social
change. Sociology is not a body of theories everyone agrees on. As in any complex field,
the questions we raise allow for different answers. In this chapter, we compare and
contrast differing theoretical traditions.

Chapter 2 explores the tools of the trade and considers how sociologists do research.
A number of basic methods of investigation are available to explore the social world. We
must be sure that the information underlying sociological reasoning is as reliable and
accurate as possible. The chapter examines the problems encountered when gathering
such information and indicates how best to deal with them.
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What Is Sociology?

Turn the page for the correct answer.




he correct answer is d, because the criteria for
admission to universities have changed across
time. In the early twentieth century, college
admissions began to undergo a series of major
transformations, for reasons that were kept dis-
creetly out of the public eye (Karabel, 2005; Gladwell, 2005).
In 1905 the SAT was instituted, and for the first time, people
started getting into college on the basis of standardized tests.
Withina few years, the Harvard class became 15 percent Jew-
ish, as Jews (not unlike Asians today) excelled at the stan-
dardized test in disproportionate numbers. Sociologists to
thisday disagree about whether this success can be explained
by cultural characteristics or economic advantages that even
relatively poor ethnic and religious minorities experience in
comparison with other minority groups that don’t do as well.
Nevertheless, reflectingthe wider anti-Semitismoftheera,
the people who were running Harvard looked at this as a very
undesirable turn of events. The administrators drew an anal-
ogy between the university and hotels in upstate New York—
first the Jews will arrive, then the Gentiles will leave, and then
the Jewswill leave and nobody will be here or wantto come here
anymore (Zimmerman, 2010). So Harvard determined that it
needed to come up with another way of conducting admissions.
Rather than putting quotas on Jews, they decided to change to
a system of admissions very much like the one we know today.
They would start to look at “the whole person,” rather than give
advantages to people simply because they’d done well on a stan-
dardized test. In recent years, these institutions have generally
transitioned to looking for “best graduates” rather than “best
students™ that is, not students who will excel academically in
college, but who, instead, will become successful after college

(Gladwell, 2005). Excellent high school students compete for a
limited number of spots at elite American colleges, with many
able candidates being rejected in favor of athletes or student
leaders in lower academic standing.

Today, it seems natural that a college would want to get
to know a student as a whole person. In your college applica-
tion, you had to write an essay that helped define you as a total
human being. You may have tried to show what an interesting
person you are—the clubs you were a part of and the sports
you participated in. While answer c is not entirely correct,
athletes experience a growing advantage in admissions over
their peers, despite on average lower GPAs and SAT scores.
Partofthereason for this may be that despite the fact athletes
are not academically inclined, they are still able (and more
likely) to pursue careers in high-paying professions (Bowen
and Shulman, 2001a). When Ivy League schools switched
to the new system, they would also send representatives to
various schools around the country to interview prospective
students. They didn’t want too many “nerds.” They wanted
well-rounded, good-looking people: future leaders who would
have an impact on the country, and who would make these
schools look good in return. And so they would conduct inter-
views and keep notes on whether an applicant was tall, hand-
some, or pretty (by whatever standard that was determined).

There were things the admissions office simply didn’t
like: people with big ears, for example. Short people were also
undesirable, as recommendation files from that time indicate.
In the mid-1950s, Harvard, Princeton, and Yale were actually
keeping records on the number of men who entered the fresh-
man class who were over six feet tall. Today, all schools release
records about their incoming freshman classes, but they are

LEARNING OBJECTIVES

€) BASIC CONCEPTS

Learn what sociology encompasses and how everyday topics are shaped by social and historical
forces. Recognize that sociology involves not only acquiring knowledge but also developing a
sociological imagination.

9 THE DEVELOPMENT OF SOCIOLOGICAL THINKING
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How does the sociological imagination help you under-
stand college admissions policies?

more likely to keep track of race, class, and gender variables
than height or ear size. Thus, answer choice a is incorrect if we
are considering the present day; though physical appearance
was at one time a salient aspect of college admissions criteria,
it is generally no longer a consideration. Indeed, when people
hear statistics about incoming college freshman classes, they
more frequently ask about affirmative action. Some whites
might wonder, “Is it true that I can't get into some competitive
schools because so many of the spaces now go to minorities?”

It's interesting how frequently this question is asked. The
average person who wants to know is actually using what
C.Wright Millscalled the sociological imagination, a phrase
he coined in 1959 in a now-classic book (Mills, 2000; orig. 1959).
Mills tried to understand how the average person in the United
States understood his everyday life. According to Mills, each of
us lives in a very small orbit, and our worldview is limited by the
social situations we encounter on a daily basis. These include
the family and the small groups we are a part of, the school we
attend, and even the dorm in which we live. All these things give
rise to a certainlimited perspective and point of view.

The average person, according to Mills, doesn’t really
understand her personal problems as part of any kind of larger
framework or series of goings-on. Mills argued that we all
need to overcome our limited perspective. What is necessary

sociological imagination e The application of
imaginative thought to the asking and answering of
sociological questions. Someone using the sociological
imagination “thinks himself away” from the familiar
routines of daily life.

social structure e The underlying regularities or
patterns in how people behave and in their relationships
with one another.

is a certain quality of mind that makes it possible to under-
stand the larger meaning of our experiences. This quality of
mind is the sociological imagination.

When some white college applicants wonder if they are
not getting into competitive schools because so many of
the spaces go to minorities, they are connecting their indi-
vidual experience up with a conception of the larger social
structure. This conception about college admissions is
perpetuated as a valid idea by cable television news; by cer-
tain newspapers, magazines, and websites; and by everyday
conversation.

But is it true? One thing that Mills did not discuss is that
having a sociological imagination requires more than making
connections between individual lives and ideas about social
structure. Since Mills’s time, sociologists have come to focus
even more strongly than ever on the careful assessment of
evidence. When you look at the data, you will realize that it
is absolutely impossible for most college rejections to be due
to affirmative action. In a current entering class at an Ivy
League school, for example, outof 1,000 students there may be
100 blacks and 75 Latinos. The 1,000 students were selected
from about 20,000 applicants. A significant portion of the
19,000 who were rejected may think that they didn’t get in
because ablack or a Latinogotininstead of them. But we know
from the data that this is impossible: There is no way that 175
people could be keeping 19,000 people out of any school. For
this reason, answer choice bis alsoincorrect.

Asyoucan see, it's not enough to have a sociological imag-
ination in the way that Mills intended it. We want you to learn
how to sort through the evidence in a way that begins with
imagination but insists on the kind of methods that can give
us firmer and better answers to important sociological ques-
tions. How to do this in a rigorous way will be the subject of
Chapter 2.

THE ANSWER IS D.

€ BASIC CONCEPTS

The scope of sociological study is extremely wide, but in gen-
eral, sociologists ask themselves certain questions that help to
focus the sociological imagination and provide them with the
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concepts that motivate research. These questions that orient
the discipline include: How are the things that we take to be
natural actually socially constructed? How is social order pos-
sible? Does the individual matter? How are the times in which
we are living different from the times that came before?

SOCIAL CONSTRUCTION

There is a basic flaw in human reasoning that goes some-
thinglike this: The things that we see before us are inevitable.
They are natural and cannot be changed. What sociology
teaches us is that in many ways we are freer than we think—
that the things we think are natural are actually created by
human beings. We might consider the question we started
this chapter with as an example: The college admissions
system is a social construction located in a specific place
and time. Criteria for admission to American colleges have
shifted according to historical and demographic trends and
to changes in university leadership (Gladwell, 2005).

Another example comes from everyday experiences with
sex and gender. A baby is born with a penis or a vagina. By
way of that characteristic, the baby begins a process of being
assigned to the category of “boy” or “girl.” This is extremely
important because itis almost always the first thing you want
to know before you can interact with the baby. If you can’t fig-
ure it out, you may ask the parents.

Is this true of any other characteristic? You usually don’t
need to know the race of a baby before you start interacting.
You don’t need to know the economic class of a baby. Most
babies today, regardless of their economic standing, are
dressed in mass-produced clothes from stores such as Baby
Gap or Old Navy. Most parents in general do not try to signal
the class of their baby with his or her garments. The same
principle applies to race and ethnicity. There are certain
parents who will dress their baby in order to affiliate with a
certain race or ethnic group, but—except on holidays—such
parents are less common. Not as many people feel they need
to know the race of a baby in order to interact with it.

Sexis different. If you are a parent, you do not want some-
one coming up to your baby boy and asking, “Is it a boy or a
girl?” So what do you do to avoid this scenario? Youdress your
baby in blue if he is a boy, or in pink if she is a girl. Some par-
ents do not do this at the beginning—until they start getting
asked that question. Then they start dressing their baby in a
certain way so that people will stop asking. Of course, even if
you do dress your baby in the traditional blue or pink, there
may still be people who come up and ask, “Isitaboy or a girl?”
But it is not something that will happen often, because most
people are pretty good at reading social cues—such as a blue
or pink cap.

Now, the fact that many people need to know the sex of
a baby suggests that we interact differently depending on
whether we think someone is a boy or a girl. If a baby is a boy, a
person might walk up and say something in a traditional mas-
culine style, such as “Hey, Bud! How you doin’?” If it’s a girl, the

6 CHAPTER 1 What Is Sociology?

person might say something that is more appropriate for alittle
girl or morein keeping with the norms oftraditional femininity.
Eventually, we get to the point where these interactions start
to mold the kind of person the baby becomes. Children come to
see themselves asbeingeitheraboy oragirl. They start to move
their bodies like a little boy or a little girl. They know that this
ishow they are seen by others and they know that when they go
out onto the street, they occupy the role of boy or girl. This hap-
pens through a process of interaction.

Even though it is not simply a natural occurrence that a
personstartstobehaveasaboyoragirl, manyofusareraised
to believe that the differences between men and women are
purely biological. Sociologists disagree. Does this mean that
sociologists want to eliminate the role of biology? No. The
goal of sociology is not to try to teach you that the biological
realm is a residual category with a minor role in explaining
human behavior. One purpose of sociology is to disentangle
what is biological from what is socially constructed. It is in
part to try to figure out how social phenomena relate to bio-
logical phenomena. Most sociologists admit that there is a
place for the biological. However, there are many fascinat-
ing studies that show that the things that the average human

People interact differently with babies based on the babies’
gender. How do sociologists analyze these interactions?




being thinks are biological, and thus natural, are actually
socially constructed.

The more you start to think about disentangling what is
natural from what is socially constructed, the more rigor-
ously you will begin to think as a sociologist.

SOCIAL ORDER

A professor looks out onto a lecture hall and sees a roomful
of silent students taking notes and exhibiting self-control
and discipline. There must be somebody in the room who
wishes that she were doing yoga instead, or who would like
to turn around to a friend in the back and say something
to him. But the fact of the matter is that almost everyone
appears to be doing the same thing: sitting quietly, listen-
ing, taking notes (or at least pretending to). How can we
explain this orderly behavior? How can we explain the exis-
tence of social orderin alecture hall orin a society? We cer-
tainly need social order to get through the day, but how can
we understand it?

Sociologists have offered up many different explana-
tions to try to answer such questions. One explanation is
that it is rational for individuals to act this way. Students
know it is in their self-interest to sit quietly and pay, or pre-
tend to pay, attention. Perhaps a student hopes to apply to
graduate school and wants to get aletter of recommendation
from the professor. This goal motivates her to respond to
the classroom environment: The professor’s willingness to
write a letter is an incentive for good behavior. The recom-
mendation acts as an incentive, stimulating the response of
the student who wants it. The student tries to make a good

social construction e An idea or practice that a group
of people agree exists. It is maintained over time by people
taking its existence for granted.

socialization e The social processes through which
children develop an awareness of social norms and values
and achieve a distinct sense of self. Although socialization
processes are particularly significant in infancy and
childhood, they continue to some degree throughout life.
No individuals are immune from the reactions of others
around them, which influence and modify their behavior at
all phases of the life course.

impression, all the while keeping in mind that if she turns
around and talks to her friend week after week instead of
listening, the professor might write an unflattering let-
ter or refuse to write one at all. This explanation based on
self-interest and incentives is what economists would use
to explain most things. While some sociologists adopt such
theories, most find such explanations to be based on an all-
too-narrow conception of human nature. They appeal to a
different set of theories.

Thus, another explanation for social order is the exis-
tence of norms. It is a norm of social life that when stu-
dents come into a classroom they sit and take notes and
pay attention. They learn and internalize norms as young
people through a process called socialization. Once they
have internalized a norm, they tend to follow through with
the expectations of the norm in most of their interactions.
Norms are important to sociologists because they explain
some of the ways in which we are inside society and, simul-
taneously, society is inside us.

Yet another explanation for social
order focuses on beliefs and values.
Perhaps students place a value on
the classroom, on the university, or on
higher education. If this is the case,
then the social order upheld in class-
rooms is more than a norm. The lec-
turehall isasymbol of a greater whole,
a sacred place that is part of a larger
moral universe. Students sit quietly
because they believe professors in
this ceremonial order deserve respect,
maybe even deference.

It is important to keep in mind
that we do not need to choose between
these theories. Multiple factors can
operate together. All these explana-
tions address the question of social
order from a sociological perspective.
As such, the existence of social order
is not taken for granted. For the aver-
age person, the question of social order
arises in response to disruptions or

Basic Concepts 7



